SOLE Model

Student Owned Learning Engagement Model

“More interesting than thinking about what’s
possible in 10 years, is thinking what's

possible now but that no-one has built.”
(Clay Shirky, Observer Magazine, p12, 15 Feb 09) (cited from LDSE)
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Laurillard: Conversational Framework

The Conversational Framework - the learner’s experience of the teaching

This diagram represents a learning activity that covers the full Conversational Framework
through a combination of Teaching Methods, such as lecture/book/web resource +
tutorial/discussion environment + fieldwork/lab/simulation + collaboration environment
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Intentions:
QE / Academic Staff Support

Embody pedagogical theory
Embed pedagogical guidance

Capture ‘conversational’ and ‘engagement’
patterns

Practical, accessible, means of staff sharing
Transparency: make students OWN learning
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SOLE & Theoretical Context (4)
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Toolkits

Developmental
*Descriptive
*Diagnostic
Evaluative
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Student Workload Summary Paper Title Education in the Digital Age
Paper number 186336

Feedback 0.5 Programme B.Ed

Assessment 0 Semester ECL10

Reflection 05 Mode Extramural

Personal Context 1 Paper Coordinator Simon Atkinson

Social Context 1 Credit Value

Peer Moderated Activity 15 Learning weeks

Tutor Fadilitation 0.75 Student workload

Tutor Contact Time 2 Weekly workload

Learning ial 2.25 Week Theme Personal Digital Literacies

Totals 95|  -0.125 Date(s)
Week number ;|

A B C D

Feedback Review feedback on Peer input to SMART 0.5 0.5]

Assessment No formal assessment 0

Reflection Upload 2 or 3 of forum feedbacks which have 0.5 0.5]
contributed to your own in ePortfolio

Personal Context Make a blog entry in ePortfolic on your first 1 1
use of ‘new technology' for explicit learning purposes

Social Context Identify digital ‘nativeness’ in Social Group outside 1 1
University context

Peer Moderated Activity | Review eachothers abstracts 1 15
Provide references to SMART group members 0.5

Tutor Facilitation Sharing Zone Forum 0.75f 0.75

Tutor Contact Time Tutorial OR online Connect Session 1 2
Workshop Reading 1

Learning Materials Reading 1-4 on STREAM i 225
Read Lankshear {2006) Chapters 3 and 4 1
Search for updated references on digital episterniologie  0.25

Overview = Weekl ~Week2  Sheetz  Sheet3

0.75
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Toolkits

Developmental

*Descriptive

*Diagnostic

Evaluative
Accessible
Transformative
Customisable

Rapid Development



Ongoing work

Version 1.1
* Pilot with individuals (May-June)
* Pilot with Programme Teams (May-June)

Version 1.2 +

e Structured research projects (July 2010-July 2011)
* Integrated Staff Development: Course Design
e Student ‘Actual Time’

* Embedded pedagogical guidance



Happy to talk.......

Simon Atkinson

After 16t July 2010
spa@sijen.com

From 2" August 2010
LSE, Teaching & Learning Centre




